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Abstract 

The purpose of this study was to examine the use of the soprano recorder in Kodály-inspired 

classrooms and reveal what drives these teachers’ pedagogy in incorporating this instrument into 

their curriculum.  The following questions guided this research: 1) Are Kodály-inspired teachers 

using the soprano recorder in their instruction?  2) At what grade level (or skill level) and how 

often are they using soprano recorder?  3) What method or pedagogy is driving their instruction?  

4) Is the soprano recorder used to reinforce specific musical concepts identified in the Kodály 

sequence?  Data indicated that many practices emerged frequently among all teachers but that 

some instructional strategies varied between teachers a) with three levels of Kodály training (n = 

44) and b) both three levels of Kodály and at least one level of Orff-Schulwerk (n = 48). 

Implications of these findings and subsequent recommendations for practice are discussed. 
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Chapter 1 - Introduction 

 

 Zoltán Kodály believed, "To teach a child an instrument without first giving him 

preparatory training and without developing singing, reading and dictating to the highest level 

along with the playing is to build upon sand” (ed. Bónis, 1974, p. 196).  The Organization of 

American Kodály Educators (OAKE) has several goals to improve the quality of music 

instruction in ways inspired by the thoughts and philosophies of the Hungarian composer and 

pedagogue Zoltán Kodály.  Music educators complete advanced teacher training usually over the 

course of three to four summers, and then seek certification through a final project or teaching 

video and self-assessment assignment.   

 The national organization’s guidelines for OAKE-endorsed teacher education programs 

specify main content areas with required course hours for each area.  Musicianship, conducting, 

choral ensemble, music literature, teaching processes and skills, and special topics/electives are 

included.  Special topics include subjects related to Kodály’s vision and philosophy, such as folk 

dance, folk instruments, applied music, chamber music, and children’s choir literature 

(Organization of American Kodály Educators [OAKE], 2010).  Soprano recorder pedagogy 

typically is not included in teacher training programs endorsed by OAKE.  Although 

undergraduate degree programs are more likely than Kodály training programs to offer a 

recorder techniques and pedagogy course, 26% of the programs surveyed by Schmidt (1989) did 

not and only 44% require the class for all students. 

 The second National Standard for music education states that music instruction should 

facilitate “performing on instruments, alone and with others, a varied repertoire of music” 

(National Association for Music Educators [NAfME], 1994, National Standards for Music 

Education, para 1).  Furthermore, the Kodály concept detailed on the OAKE website specifically 
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states, “Kodály training is a complete and comprehensive approach to music education which 

meets the National Standards for Arts Education as published by MENC, © 1994.” (OAKE, 

2012, The Kodály Concept, para 6).  The use of a classroom instrument is required in order to 

address the national standard regarding instrument performance.  The soprano recorder fits well 

into the elementary general music curriculum since it is of a similar timbre and range to the 

child’s first and most natural instrument: the singing voice.  The Organization of American 

Kodály Educator’s believe that “the voice is the most natural instrument and one which every 

person possesses.”  Therefore, “learning through singing should precede instrumental training” 

(OAKE, 2012).  OAKE (2014b) describes how Kodály teachers use instruments throughout the 

curriculum to expand the child’s musical practice and experience.  They also mention that 

recorder instruction typically begins in the third or fourth grade so students can “transfer melodic 

learning to an instrument” (OAKE, 2014, National Standards, para 2).   

Singing anxiety is a concern in the music classroom and offering the soprano recorder as 

an alternative conduit for musical performance can effectively differentiate instruction for these 

unique musical learners.  Abril (2007) found that all participants in a study of elementary majors 

in a music methods course traced the roots of their anxiety about singing in front of others to 

negative experiences in a school music program.  Using the recorder as an alternative teaching 

tool in addition to singing provides more students the opportunity to experience success in the 

music classroom.  

 While some institutions may not offer a course that includes recorder techniques and 

pedagogy and most Kodály training programs do not offer a recorder pedagogy component, 

some Kodály-inspired educators may glean knowledge and skills from Orff-Schulwerk training. 

Recorder is an essential component of the Orff-Schulwerk philosophy and process.  Advanced 
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Orff-Schulwerk training includes recorder techniques and pedagogy as a designated course 

component.  The American Orff-Schulwerk Association (AOSA)’s Teacher Education 

Curriculum Standards details the way instructors of these courses model a holistic Orff-based 

music program by offering recorder techniques and pedagogy as an extension of the Orff basic 

course (Ed. Sain, 2014).  Educators that complete one level of Orff-Schulwerk training typically 

participate in ten hours of coursework dedicated to specifically to recorder instruction.  Orff 

basic course also addresses recorder pedagogy as well. 

Purpose for Study  

 This study investigated the use of the soprano recorder in Kodály-inspired classrooms 

and revealed what drives Kodály-inspired teachers’ pedagogy in incorporating this classroom 

instrument into their existing curriculum.  The study examined the following questions: 1) Are 

Kodály-inspired teachers using the soprano recorder in their instruction?  2) At what grade level 

(or skill level) and how often are they using soprano recorder?  3) What method or pedagogy is 

driving their instruction?  4) Is the soprano recorder used to reinforce specific musical concepts 

identified in the Kodály sequence?   

Need for Study 

 Few quantitative research studies exist regarding the use of classroom instruments, 

including the soprano recorder, in Kodály-inspired classrooms.  “OAKE strongly promotes using 

research to resolve questions concerning ideal music curricula and best teaching practices for all 

levels of instruction” (OAKE, 2010, p. 2).  This study revealed common practices among 

Kodály-inspired teachers who use the recorder in their classroom.  This study could be an 

impetus for the creation of future professional development sessions and the production and 

distribution of materials. 
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Definition of Terms  

 A Kodály-inspired teacher is a music educator that designs and implements a music 

curriculum in their classroom based on the philosophies of Zoltán Kodály.  For the purposes of 

this study, participants that completed Level III Kodály training are considered “Kodály-

inspired”. 

 A Kodály-inspired teacher with Orff training is a music educator that has completed 

Level III Kodály training and has also completed at least one level of Orff-Schulwerk training. 

 A unit curricular design model has a specified start and end during which time the teacher 

focuses instruction primarily on one subject or objective.  For the purposes of this study, learning 

to play the recorder is the primary focus of the unit. 

 An integrated curricular design implements a subject or objective for many months in 

combination with other activities.  Teachers in this study considered to have used an integrated 

approach incorporated learning to play the recorder with other activities, and instruction 

extended over a longer period. 
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Chapter 2 – Literature Review 

 

 Many elementary music educators pursue advanced training in various methodological 

approaches, which ultimately affect their decisions regarding the types and frequency of 

instructional activities they select for their students.  Past research has examined classroom 

activities of experienced versus novice teachers (e.g., Wagner & Strul, 1979), percentage of class 

time among general music teachers without specified training (e.g., Orman, 2002), and 

particularly at Orff-Schulwerk trained music educators (e.g., Chu Wang & Sogin, 1997).  

However, few studies investigating music classroom activities in specifically Kodály-inspired 

classrooms have been published in research-based journals.    

 Among elementary general music teachers, pursuing advanced training in specific 

methodologies is very common.  Results from Tarnowski and Murphy’s (2002) survey of 

Wisconsin and Minnesota elementary general music educators indicated that a vast majority 

(97.50%) reported choosing to participate in professional development activities.  Participants 

reported Orff and Kodály training most frequently and over half had advanced preparation for 

one of these approaches.  While Orff-Schulwerk does include a recorder techniques and 

pedagogy class as a component of advanced training curriculum, the Kodály approach often does 

not. 

 For Kodály-inspired teachers, the question arises, “Where did they learn how and what to 

teach with recorder?”  One possibility is that they learned recorder techniques as part of their 

undergraduate music education coursework.  Schmidt (1989) surveyed several large institutions 

that offered a music education curriculum on their course offerings and requirements.  Out of 56 

topics, several “core” areas seemed to emerge: lesson planning, evaluation/grading, philosophy 

of music education, creative music activities, classroom management, and motivation of 



USE OF SOPRANO RECORDER         9 

 

students.  Furthermore, 85%-91% of all institutions required these courses of all students.  

Courses driven by the Kodály and Orff approaches were offered by 95.2% of institutions.  Of 

this number, 72.1% required Kodály and 69.2% required Orff for all students.  Seventy-four 

percent of institutions offered a recorder techniques course but only 44.2% of institutions 

required it of all students.  This data shows that recorder techniques courses are not offered as 

frequently and are required at even fewer undergraduate institutions.  It is likely that some 

Kodály-inspired educators did not receive training on teaching the recorder as part of their 

undergraduate studies. 

 Advanced training in specific approaches to elementary music could affect the types and 

frequency of activities in the music classroom.  Peddell (2005) surveyed Pennsylvania general 

elementary music educators on their frequency of using 27 specific classroom activities.  The 

researcher found that group singing ranked first ahead of beat competency, listening, rhythm 

reading, and pitch matching.  Teachers ranked group instrument playing sixth.  While the study 

surveyed all Pennsylvania music educators regardless of preparation, the author found that 

teachers with advanced levels of specialized pedagogical training (Dalcroze, Orff-Schulwerk, 

Kodály, and/or Gordon) reported using solfége, rhythm dictation, inner hearing and audition, 

singing games, group instrument playing, and improvising more frequently than participants 

without. 

 Several studies have looked at music classroom activities.  Orman (2002) examined 

elementary general music teacher’s (N = 30) use of class time and found that students spent 57% 

of instruction time listening to the teacher, 3.82% singing, 8.13% playing, 3.51% singing and 

moving, and 1.53% singing and playing.  Because most (n = 26) of the participants in this study 
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were Orff-certified teachers, it could be problematic to generalize the results of this study to a 

population of teachers without Orff training.  

 Wagner & Strul’s (1979) study of novice versus experienced teachers’ use of class time 

also found a high percentage of time spent on “teacher activities” such as academic instruction 

and directions among novice and experienced teachers.  The study observed 9 experienced 

teachers and 18 novices.  The authors did not indicate whether the experienced teachers had 

received advanced training in any particular approach, only that they “met accepted standards for 

supervising music education interns” (p. 115).  Results of the study showed that even 

experienced teachers spent 42.62% of class time on teacher activities and only 22.56% on 

musical activities including, singing (11.91%), playing instruments (12.78%), rhythm (1.73%%), 

movement (3.20%), and listening (0.87%).   

When studying teacher self-report activities in classrooms, it is important to consider that 

self-reports may be different from actual classroom activities observed.  Chu Wang & Skogin 

(1997) examined self-reported classroom activities versus observed classroom activities in 

teachers that participated in an Orff-Schulwerk workshop.  Results of the study showed that 

teachers spent less time on classroom activities than they initially reported.  Most teachers 

reported spending more than 50% of class time singing and 20-35% of class time playing 

instruments.  Timed–analyzed data showed that teachers spent 56.31% of teaching time talking 

and 31.11% of class time modeling.  In addition, 18.75% of class time was observed singing and 

16.27% playing instruments.  

 The next consideration is whether specific types of activities have an affect on student 

engagement in the music classroom.  Forsythe (1977) examined the correlation between student 

attentiveness and specific classroom activities.  Similar to other studies (e.g., Chu Wang & 
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Skogin, 1997; Wagner & Strul, 1979), the results showed that participants’ mainly spent class 

time “teaching” (41.6%) followed by students “singing” (19.2%) and “listening” (11.1%).  Data 

recorded students “playing instruments” for 8.9% of class time.  The study observed 11 teachers 

practicing 5 different approaches, yet the results demonstrated that on average, students spent 

about the same amount of time “getting ready” as they did “playing instruments”.  The study also 

revealed that students were much more likely to be on task while “singing and playing” and 

“playing instruments” than while the teacher is “teaching” or while the class is “getting ready” to 

perform an activity.  For example, 3.8% of students were off task while “singing and playing”, 

4.1 % were off task while “playing instruments”, 8.5% were off task during “teaching” segments 

and 12.2% were off task while “getting ready”.  These results imply that students are more likely 

to demonstrate on-task behavior during activities that require active participation.   

 Singing is certainly active, but may not be the preferred activity for all students.  Abril 

(2007) investigated the nature and roots of adult singing anxieties in the context of an elementary 

methods course.  Elementary music methods and fundamentals courses for preservice elementary 

teachers devote a substantial portion of class time to singing.  However, anxieties have the 

potential to impede the accomplishment of these objectives.  Abril’s qualitative study of 

elementary majors in a music methods course revealed that all participants pinpointed the root of 

their anxiety singing in front of others to a negative experience in school music.  Music teachers 

that perpetuate the idea that singing ability is a talent, not a skill to be developed, may contribute 

to individuals who self-identify as ‘non-singers’ and choose not to participate in future musical 

activities.  The way that music educators teach singing could affect future attitudes of adults 

toward singing. 
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 Using the soprano recorder could provide students an opportunity to be musically 

successful despite singing anxieties or a late developing singing voice.  Gould’s (1969) study of 

the relationship of student attentiveness to the activities in which students engage recommended 

that teachers develop singing in combination with other activities including instrumental 

experiences “such as recorder playing in the middle grades” (p. 22).  The researcher found this 

strategy especially effective when students were in the process of rehearsing a familiar song.   

 Singing is often a requirement of a child’s experience in elementary general music.  

However, is it practical to expect all students to be able to learn how to sing in elementary 

school?  A longitudinal study by Rutkowski & Miller (2002) investigated the practicality that all 

students are able to learn to use their singing voices within the traditional general music class 

setting.  Researchers assessed the singing ability of 28 students from an elementary school in 

central Pennsylvania at the beginning and end of their first, third, and fifth grade years.  Results 

suggested that all children can achieve a limited-range singing voice in the general music 

classroom by the end of fifth grade when small-group and individual strategies are used.  

Recorder and classroom instruments are not necessary to replace singing in the elementary 

general music classroom but have the potential to serve as a supplemental tool to aid instruction. 
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Chapter 3 – Methodology 

 

 The purpose of this study was to investigate the use of the soprano recorder as an 

instructional tool among Kodály-inspired teachers.  Most Kodály training programs take three 

summers, called levels, to complete in full.  Teachers that have only completed a portion of the 

training program are less likely to fully implement the approach until they experience the entire 

program.  For this reason, only teachers that had completed Level III training and beyond were 

included.  I developed a survey and had it reviewed by graduate studies professors and several 

colleagues to determine necessary revisions.  The final survey (see appendix) consisted of 21 

questions, including 15 closed-response and 6 optional open-response items.  Questions 

addressed a) demographics and b) recorder use in the classroom.   

Demographic questions identified teacher data, such as grades taught, advanced training, 

and undergraduate curriculum involving recorder techniques and pedagogy.  A filter question 

determined if the respondent uses recorder in their classroom.  If not, they explained why this is 

the case and exited the questionnaire.  If so, they continued with the survey.  Recorder usage 

questions determined the frequency the respondent uses recorders in their classroom and the 

methods and pedagogies that drive instruction.  Response options consisted of multiple-choice 

with an option to select “other” and complete their selection manually.  The seven open-response 

questions elicited narrative from teachers and demonstrated if respondents a) use a particular 

method book or specific materials to guide instruction, b) use recorder to teach specific skills and 

concepts outlined in the Kodály sequence, and c) why they teach recorder.  One of the open-

response questions demonstrated how participants use a combination of a unit and integration 

approach (if applicable). 



USE OF SOPRANO RECORDER         14 

 

I administered the survey online and recruited participants through social media.  The 

online administration began on March 4, 2014 and included members of the Organization of 

American Kodály Educators Facebook group, members of the American Orff-Schulwerk 

Association Facebook group, and followers of two prominent Kodály bloggers’ sites (N = 291).  

These individuals saw a posting on one of the Facebook pages or blogs that outlined the purpose 

of the study, data collection and use, and a statement regarding participant anonymity.  Potential 

participants saw a link to the questionnaire, including specific instructions and a request for 

completion within two weeks.  Teachers took the survey online through Google Forms that could 

be accessed through a webpage I created to facilitate the study (recordersurvey.weebly.com).   

I then narrowed down the initial respondents (N=291) to focus on teachers who reported 

completion of Level III Kodály training or beyond (n=96).  Many of those teachers also had at 

least one level of training in Orff-Schulwerk (n=49).  This sample made it possible to investigate 

potential differences in practices of Kodály-inspired teachers and Kodály-inspired teachers that 

also have some advanced Orff-Schulwerk training. 

Data Analysis and Statistical Procedures 

 I applied descriptive statistics to the data to observe demographic proportions.  Because I 

promoted the survey through social media, it is not possible to calculate a response rate.  I used 

frequency counts to determine demographic information, the number of participants who use 

recorders, and their instructional practices. I compared data for subgroups using a chi-square test 

for independence (Preacher, 2014) when appropriate and coded narrative answers to open-

response questions to determine themes, trends, and patterns.  
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Chapter 4 – Results 

The following discussion summarizes data from the questionnaire related to recorder 

use among teachers with at least three levels of Kodály training.  See the appendix for complete 

findings among the total sample, teachers who completed at least three levels of Kodály training, 

and educators who attained at least three levels of Kodály and at least one level of Orff-

Schulwerk. 

Training 

Respondents included in this study (N = 96, 100%) all completed at least Level III 

Kodály training and many (n = 49) also completed at least the first level of Orff-Schulwerk.  All 

participants held a bachelor’s degrees and the majority (n=62, 64.6%) also had a master’s 

degree.  Most respondents taught some combination of grades K-5.  While 95.8% (n = 92) of 

participants taught recorder to their students, only 39.6% (n = 38) had an opportunity to take a 

course that included recorder techniques and pedagogy.  Most of these teachers (n = 33, 34.4%), 

however, took the course.  Because the survey did not collect data indicating participants’ years 

of experience or graduation date from undergraduate or graduate institutions, it is not possible to 

identify trends or patterns regarding course offerings. 

Practices 

Ninety-two of the educators selected for this study (N = 96) taught recorder, and the 

percentages in the following sections are based on N = 92.  Most participants (n = 82, 89.1%) 

introduced recorder to students in the third (n = 45, 48.9%) or fourth (n = 37, 40.2%) grades.  

Once they began the instrument, many instructors continued using it in subsequent grades.  A 

chi-square test of independence revealed no significant difference in recorder starting grade (χ2 = 
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1.43, df = 4, p = .839) or grade levels in which the instrument was taught (χ2 = .47, df = 4, p = 

.977) between Kodály only and Kodály-Orff teachers. 

Most participants (n = 69, 75%) either integrated recorder into the rest of their 

curriculum or began the instrument in a separate unit and then combined it with other 

instructional elements.  However, 18 Kodály-inspired educators without Orff-Schulwerk training 

taught recorder as a separate unit, while only 5 teachers with Orff training taught the instrument 

in this manner.  A chi-square test of independence indicated a significant difference in format of 

curriculum design (χ2 = 11.50, df = 2, p = .003) between educators with and without Orff 

training.  Two-thirds (n = 20) of all teachers that used a combination of unit and integrated 

approach began by focusing heavily on recorder in a unit and then integrated it into the 

curriculum thereafter. 

 Most teachers in the study (n = 76, 82.6%) introduced B-A-G as the first notes on the 

recorder.  While the majority of educators with Orff training taught B-A-G first, a chi-square test 

of independence revealed that significantly more teachers with Orff training began with the 

pitches C’-A (χ2 = 4.23, df = 1, p = .04).  Only three teachers without Orff-Schulwerk training 

introduced C’-A as the first notes, while ten with Orff-Schulwerk training did.  No participants 

reported introducing G-E as the first notes.  All teachers reported either using staff notation only 

or staff notation in combination with stick notation to represent rhythms and pitches to their 

students.  Although the majority of all teachers used a combination of stick and staff notation (n 

= 64, 69.6%), significantly more teachers with Orff-Schulwerk training reported using this 

combination (n = 38) than teachers without Orff training (n = 26).  A chi-square test of 

independence indicated a significant difference regarding notation used (χ2 = 4.37, df = 1, p = 

.04). 



USE OF SOPRANO RECORDER         17 

 

The majority of teachers used both absolute letter names and solfège to teach pitches on 

the recorder (n = 76, 82.6%) and utilized the instrument to reinforce specific concepts from the 

Kodály sequence (n = 75, 81.5%).  More teachers with Orff training (n = 42) used recorder to 

reinforce musical elements than teachers without Orff (n = 33), and most (n = 75, 81.5%) 

reported multiple concepts including melodic pitches, rhythmic durations, and absolute letter 

names and the treble clef staff.  The two main reasons that respondents taught recorder were to 

reinforce musical concepts (n = 45, 48.9%) and as a preparation instrument for future 

instrumental study (n = 39, 42.4%).  Teachers also said that they teach recorder to motivate 

students (n = 27, 29.3%) and because it was required by the curriculum (n = 23, 25.0%).  While 

many teachers with Orff training (n = 19) used recorder as an alternate tool for teaching music, 

only five of the teachers without Orff used recorder for this reason.  Despite this variation, a chi-

square test of independence revealed no significant difference in reasons for teaching recorder 

(χ2 = 14.51, df = 9, p = .105) between educators with and without Orff training.   

Only four participants reported not using recorder in their classrooms.  Out of these 

individuals, one stated a lack of time with students and another that they only taught grades K-2.  

Two respondents reported that the recorder is a musical tool they do not prefer, and one 

elaborated that they experience more behavior problems with recorder than any other activity 

and that students who struggle often are not willing to persevere. 

Materials 

The most frequently reported primary method book was Barb Philipak’s Recorder Karate 

(2002).  More than half of respondents (n = 47, 51.1%) did not use a particular method book or 

designed their own.  Many participants that reported using Recorder Karate employed the 

incentive system but designed their own sequence and selected their own repertoire.  More 
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Kodály-inspired teachers with Orff-Schulwerk training (n = 30) reported that they did not use a 

primary method book to drive instruction than teachers that had only completed Kodály training 

(n = 18).  Although Recorder Karate was the only method book and incentive system reported 

frequently, participants in the survey reported 19 different method books and other materials for 

recorder.  Some teachers also reported using Kodály materials and folk songs (n = 16, 17.4%) 

and the Orff-Schulwerk Music for Children volumes (n = 11, 12.0%) as supplementary materials. 

 



USE OF SOPRANO RECORDER         19 

 

Chapter 5 – Discussion 

This study examined the use of recorder as an instructional tool among educators with at 

least three levels of Kodály training (N = 92).  While many practices emerged frequently among 

all teachers, responses varied between educators with three levels of Kodály training (n = 44) 

and teachers who had at least one level of Orff training in addition to three levels of Kodály 

training (n = 48). The following discussion examines implications of these findings and 

subsequent recommendations for practice.  Readers should generalize the results with caution 

due to the limited number of participants and the use of a voluntary, non-random sample.  In 

addition, teachers’ self-reported beliefs about what they do in their classrooms might be different 

from their actual practice.  One study of teachers’ self-reported versus observed classroom 

activities, for example, suggested that teachers often report spending much more time on 

activities than are actually observed (Chu Wang, 1997). 

Teacher Preparation & Professional Development 

Although 95.8% of educators taught recorder, results suggest a lack of training 

opportunities specifically addressing recorder techniques and pedagogy.  All participants had 

bachelor’s degrees (N = 96, 100%), and most had a master’s degree as well (n = 62, 64.6%).  

However, recorder techniques and pedagogy instruction was offered to less than half of 

respondents (n = 38, 39.6%) as part of their undergraduate or graduate curriculum.  This result is 

inconsistent with Schmidt’s (1989) investigation that determined 74% of institutions surveyed 

offered recorder techniques. While Schmidt surveyed institutions in the same year, the current 

study involved educators who likely participated in teacher preparation over a longer period.  

Because this survey did not collect data indicating participants’ years of experience, graduation 

date from undergraduate or graduate institutions, or which institutions participants attended, it is 
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not possible to draw further conclusions about this finding.  Further study is necessary to 

determine what courses music education programs currently offer and in which courses students 

enroll.  Lower frequency of recorder course component offerings could indicate that a professor 

highly influenced by the Kodály approach designed the curriculum.  These programs may not 

prioritize instrumental methods as highly as a program more influenced by other approaches.  It 

is essential that undergraduate institutions provide a balanced curriculum that exposes future 

educators to a wide array of approaches and philosophies so they will be aware of all resources 

available.  Most participants in the study whose institutions offered a recorder techniques and 

pedagogy component (n = 38) completed the course (n = 33).  It is possible that more students 

would enroll in these courses if teacher preparation programs made them available.  Scheduling a 

separate course dedicated to recorder technique and pedagogy may not be practical. However, it 

is essential that institutions incorporate a recorder component into their methods courses to 

ensure that future music educators are well equipped to teach this frequently used instrument. 

At the Illinois Music Educators Association (ILMEA) conference in 2013, only one of 

the twenty-two sessions designed for elementary general music educators specifically addressed 

recorder pedagogy (Illinois Music Educators Association, 2013).  At the 2014 OAKE 

conference, none of the sessions addressed the instrument (OAKE, 2014a).  Future research is 

required to determine the frequency that professional organizations such as these offer sessions 

that address recorder.  If most institutions do not offer a recorder techniques and pedagogy 

course component and few professional development sessions address this instrument, leaders in 

the fields will need to develop more teacher inservice opportunities to teach this instrument.  
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Materials 

The lack of a consistently reported recorder method book or resource could be an 

indication that many materials currently available do not align well with the Kodály approach.  

Even though many teachers reported using Recorder Karate as a primary (n = 19, 20.7%) or 

additional resource (n = 16, 17.4%), many of those teachers used the incentive program with a 

modified sequence or song repertoire.  A plethora of materials is available on the market; 

participants reported 19 specific method books as a resource.  There are two resources available 

designed for recorder in a Kodály-classroom.  Susan Taylor Howell (1995) designed Recorder in 

the Kodály Classroom to help Kodály-inspired teachers integrate recorder seamlessly into their 

existing curriculum.  West Music Company lists the product for $49.95; however, it is currently 

out-of-stock.  Four teachers (4.3%) used Recorder in the Kodály Classroom to primarily guide or 

supplement recorder instruction.  Ruth Dwyer (n.d.) created Recorder Fun to guide Kodály-

inspired teachers as they transition students from reading solfege to reading absolute letter 

names.  This resource includes songs that many Kodály-inspired educators teach their students to 

sing before teaching them to play recorder.  It is available through the Indianapolis Children’s 

Choir webpage for $35.00.  Three teachers (2.2%) used Recorder Fun.  It is possible that the 

price and availability of these resources hinder their potential as valuable resources to teachers.  

Because the majority of respondents either used no specific resource or created their own, it is 

possible that many teachers and students could benefit from an updated pedagogical resource for 

recorder well aligned with the Kodály approach, priced reasonably, and made readily available to 

Kodály-inspired teachers. 
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Possible Best Practices 

While this study did not compare the effectiveness of instructional practices, it is likely 

that most of the participants in this study have years of teaching experience.  Furthermore, all 

participants (N = 96, 100%) completed at least three levels of advanced Kodály training, and 

most (n = 62, 64.6%) had obtained a master’s degree as well.  Trends and patterns revealed by 

this survey shed light on possible best practices implemented by experienced music educators 

that use recorder by revealing the techniques and approaches they have found to be most 

effective in their classrooms.  

 Educators consistently chose similar grade levels to introduce and teach recorder.  Most 

participants (n = 82, 89.1%) began teaching recorder to third or fourth grade students.  Teachers 

reported the most recorder instruction in fourth grade (n = 72, 78.3%) with a slight decline in 

fifth grade (n = 59, 64.1%).  This decline is interesting to note considering many teachers 

reported using the recorder as an alternate tool for music instruction (n = 25, 27.2%) and many 

specifically taught recorder to offer a positive performance opportunity for students less inclined 

to sing.  One educator taught recorder because “students that have a hard time finding their 

singing voice often find a voice with recorder.”  Siebenaler’s (2008) investigation of third 

through fifth graders found that fifth graders expressed less positive attitudes toward singing than 

third graders.  Abril (2007), in addition, discovered that all elementary majors enrolled in a 

music methods course for generalists identified the root of their singing anxiety to a negative 

experience in school music.  While the way that music educators teach singing can have a 

profound effect on students’ attitudes and anxiety, continuing to implement and integrate 

recorder instruction throughout the fifth grade curriculum could improve student motivation and 
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offer students less comfortable with singing an opportunity to participate confidently in music 

lessons.   

While most participants taught the pitches B-A-G as the first notes on recorder (n = 76), 

it is notable that many teachers with Orff training taught the pitches C’-A first (n = 10).  Most 

respondents used stick notation as well as staff notation to show rhythms and pitches (n = 64, 

69.6%).  However, significantly more teachers without Orff training (n = 18) than educators with 

Orff training (n = 10) used only staff notation. Data revealed that significantly more teachers 

with Orff training integrated recorder into their curriculum rather than teaching it as a unit with a 

specified start and end.  The first notes taught, notation used, and format of curriculum design 

may indicate that teachers with Orff training may be more willing to implement recorder 

pedagogy techniques that deviate from tradition. Orff training is one possible way educators 

might discover additional ways to enhance instruction through the recorder. 

The design and implementation of an experimental study is necessary to further 

investigate best practices.  For example, an experimental study could help determine if 

introducing recorder at grade three or four improves curricular outcomes.  Student engagement at 

all levels of music instruction may also reveal whether continuing recorder in older grades is 

more effective.  Future study also could indicate the most effective starting pitches as well as the 

effectiveness of using stick with staff notation and of teaching recorder integrated into the 

curriculum rather than as a separate unit of study. 

Why Recorder? 

The five most prominent reasons educators taught recorder were to reinforce or introduce 

specific musical concepts, prepare students to play other instruments, motivate students, meet 

curriculum requirements, and provide an alternate tool for music teaching and learning.  Kodály-
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inspired educators with and without Orff training taught recorder for many of the same reasons; 

however, more teachers with Orff training taught recorder to provide an alternate tool for 

learning.  This result may indicate that Orff training increases teachers’ understanding of the 

recorder as a teaching tool for current musical experiences and as preparation for future 

instrumental study.  It might also be the result of Orff’s emphasis on incorporating instruments 

into the musical experiences of students in addition to using the child’s most natural 

instrument—the voice.  Although only a few participants reported that the soprano recorder is 

affordable, accessible, durable, and developmentally appropriate, these are likely prominent 

reasons that recorders are selected over other instruments in the wind family. 

Alignment with Learning Theories 

 Tomlinson’s (2014) philosophy for effective teaching prescribes differentiated 

individualized instruction for every learner in the class.  School administrators have increased 

expectations of all teachers, music educators included, to differentiate instruction to meet the 

needs of every student on their caseload (Standerfer, 2011).  Tomlinson suggested that “teachers 

in differentiated classes…call upon a range of instructional strategies…They do not force-fit 

learners into a standard mold” (p. 4).  Differentiated instruction goes hand in hand with McTighe 

and Wiggins’ (2005) theory of understanding by design.  These two prominent ideas have 

dominated general educational discourse for the past fifteen years.   

Another prominent approach to teaching is universal design.  Burgstahler (2007) explains 

that if educators address diversity at all stages of curriculum design and implementation, making 

special arrangements for individuals becomes no longer necessary.  They encourage educators to 

apply principles of universal design by using multiple accessible instructional methods.  

Teachers can employ different modes of instruction to make the content accessible to all students 
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and to motivate and engage every learner.  While these prominent ideas in educational discourse 

may seem contradictory in some ways, all promote the implementation of multiple diverse 

learning strategies.   

Most Kodály-inspired educators in this study taught multiple grades ranging from 

kindergarten to grade five.  Their students likely represented a wide array of ability levels and 

learning style preference.  Understanding by design, differentiated instruction, and universal 

design all have the potential to improve music instruction in the diverse classrooms in which 

most music educators teach.  Educators trained in multiple approaches to music instruction are 

more likely to employ multiple diverse learning strategies that address the needs of every 

student.  The Kodály approach with its emphasis on singing and music literacy may appeal to 

students that are visual learners and that enjoy singing.  The Orff approach may reach students 

that are tactile learners or appeal to students that do not enjoy singing as much as their peers.  

Results of this study support the assertion that educators with advanced training in one approach 

and at least one level of training in another approach are more likely to employ more diverse 

instructional strategies such as integrating recorder into the overall curriculum and using the 

instrument as an alternate tool for instruction.  These more diverse learning strategies could 

enhance learning for all students.  Experimental research is required to understand possible 

implications of applying multiple approaches in the general music classroom. 

Conclusion 

 Zoltán Kodály believed, "To teach a child an instrument without first giving him 

preparatory training and without developing singing, reading and dictating to the highest level 

along with the playing is to build upon sand” (ed. Bónis, 1974, p. 196).  Many educators who 

subscribe to this philosophy believe this statement as well; but also use the soprano recorder as a 
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learning tool in their classrooms.  Kodály held educators to high standards stating “only the best 

is good enough for a child” (ed. Bónis, 1974, p. 148).  Kodály-inspired educators should 

implement the recorder, just as they do the voice, with a high level of training and musicianship 

and the best possible practices.   

Reaching higher standards for recorder instruction among Kodály-inspired teachers will 

be possible through the development of high quality in-service opportunities, and materials and 

resources aligned with the Kodály approach.  Orff-Schulwerk training expands educators’ 

approach to recorder instruction, and Kodály-inspired educators with this training could serve as 

valuable resources for material development.  Undergraduate and graduate institutions, 

furthermore, should offer a well-rounded general music curriculum that includes recorder 

techniques and pedagogy as a component of the methods sequence.  It might not be practical for 

training programs to integrate recorder techniques and pedagogy into the current Kodály 

curriculum.  Furthermore, many Kodály-inspired educators may not subscribe to all philosophies 

of the Orff-Schulwerk approach.  Nonetheless, Kodály-inspired educators should make 

themselves aware of all resources available for improving instruction and continue to seek out 

professional development opportunities that reach all learners in the most effective ways 

possible.   
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Appendix 

 

1. What grade levels do you teach? 

 

 

 

 

Pre-K (n = 13, 13.5%) 

 

Kindergarten (n = 80, 83.3%) 

 

1st Grade (n = 88, 91.7%) 

 

2nd Grade (n = 90, 98.8%) 

 

3rd Grade (n = 86, 89.6%) 

 

4th Grade (n = 88, 91.7%) 

 

5th Grade (n = 81, 84.3%) 

 

Grades 6-12 (n = 29, 30.2%) 

 

Other (n = 6, 6.3%) 

 

Note. Total percentage exceeds 100% due to multiple responses. 

 

 

2. What other forms of Kodály training have you received? 

 

 

 

 

College course, self-taught, or 

workshops & conferences  

(n = 41, 47.7%) 

 

Kodály master’s degree  

(n = 35, 36.5%) 

 

Kodály Institute in Kecskemet 

(n = 20, 20.8%) 

 

Other  

(n = 1, 1.0%) 

 

None (n = 18, 18.8%) 

 

Note. Total percentage exceeds 100% due to multiple responses. 
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3. Select the highest level of Orff training you have completed. 

 

 

 

 

None (n = 47, 49.0%) 

 

Level I (n = 23, 24%) 

 

Level II (n = 10, 10.4%) 

 

Level III & Beyond  

(n = 16, 16.7%) 

 

 

 

4. What other forms of Orff training have you received? 

 

 

 

 

 

College course, self-taught, or 

workshops & conferences  

(n = 44, 45.8%) 

 

Orff master’s degree  

(n = 3, 3.1%) 

 

Orff Institute in Salzburg  

(n = 0, 0.0%) 

 

Colleagues or mentors  

(n = 3, 3.1%) 

 

None (n = 33, 34.4%) 
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5. Indicate the highest level of degree you have earned. 

 

 

 

 

Bachelor’s 

(n = 31, 32.3%) 

 

Master’s 

(n =62, 64.6%) 

 

Doctoral 

(n = 3, 3.1%) 

 

 

 

 

6. Did your undergraduate or graduate institution offer a recorder techniques and pedagogy 

course? This could have been offered as an independent course or in combination with other 

classroom instruments.*  

 

 

 

 

Yes 

Total (n = 38, 39.6%) 

Kodály only (n = 18, 38.3%) 

Kodály and Orff (n = 20, 

40.8%) 

 

No 

Total (n = 53, 55.2%) 

Kodály only (n = 27, 57.4%) 

Kodály and Orff (n = 27, 

55.1%) 

 

Not sure 

Total (n = 5, 5.2%) 

Kodály only (n = 3, 6.4%) 

Kodály and Orff (n = 2, 4.1%) 
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7. Did you take a recorder techniques and pedagogy course during your undergraduate or 

graduate studies? This could have been offered as an independent course or in combination 

with other classroom instruments.* 

 

 

 

 

Yes 

Total (n = 33, 34.4%) 

Kodály only (n = 18, 38.3%) 

Kodály and Orff (n = 20, 

40.8%) 

 

No 

Total (n = 59, 61.5%) 

Kodály only (n = 26, 55.3%) 

Kodály and Orff (n = 27, 

55.1%) 

 

Can’t remember 

Total (n = 4, 4.2%) 

Kodály only (n = 3, 6.4%) 

Kodály and Orff (n = 2, 4.1%) 

 

 

 

8. Do you teach recorder in your classroom?* 

 

 

 
 

 

Yes 

Total (n = 92, 95.8%) 

Kodály only (n = 44, 93.6%) 

Kodály and Orff (n = 48, 

98.0%) 

 

No 

Total (n = 4, 4.2%) 

Kodály only (n = 3, 6.4%) 

Kodály and Orff (n = 1, 2.0%) 
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Note. All of the total percentages for questions 9-19 are based on the teachers that taught 

recorder (N = 92).  

 

9. Which grade level do you BEGIN teaching recorder?* 

 

 

 
 

 

2nd Grade 
Total (n = 3, 3.3%) 

Kodály only (n = 2, 4.5%) 

Kodály and Orff (n = 1, 2.1%) 

 

3rd Grade  
Total (n = 45, 48.9%) 

Kodály only (n = 22, 50.0%) 

Kodály and Orff (n = 23, 

47.9%) 

 

4th Grade  
Total (n = 37, 40.2%) 

Kodály only (n = 17, 38.6%) 

Kodály and Orff (n = 20, 

41.7%) 

 

5th Grade  
Total (n = 6, 6.5%) 

Kodály only (n = 3, 6.8%) 

Kodály and Orff (n = 3, 6.3%) 

 

Other  
Total (n = 1, 1.1%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 1, 2.1%) 
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At which grade levels do you teach recorder?* 

 

 

 

 

3rd Grade  
Total (n = 45, 48.9%) 

Kodály only (n = 22, 50.0%) 

Kodály and Orff (n = 23, 

47.9%) 

 

4th Grade  
Total (n = 72, 78.3%) 

Kodály only (n = 32, 72.7%) 

Kodály and Orff (n = 40, 

83.3%) 

 

5th Grade  
Total (n = 59, 64.1%) 

Kodály only (n = 26, 59.1%) 

Kodály and Orff (n = 33, 

68.8%) 

 

6th Grade  
Total (n = 9, 9.8%) 

Kodály only (n = 4, 9.1%) 

Kodály and Orff (n = 5, 

10.4%) 

 

Other  
Total (n = 3, 3.3%) 

Kodály only (n = 1, 2.3%) 

Kodály and Orff (n = 2, 4.2%) 

 

 

Note. Percentage totals exceed 100% due to multiple responses. 
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10. Do you teach recorder as a unit or do you integrate it into your curriculum?* 

 

 

 

 

Unit 

Total (n = 23, 25.0%) 

Kodály only (n = 18, 40.9%) 

Kodály and Orff (n = 5, 

10.2%) 

 

Integrated 

Total (n = 39, 42.4%) 

Kodály only (n = 14, 31.8%) 

Kodály and Orff (n = 25, 

51.0%) 

 

Combination 

Total (n = 30, 32.6%) 

Kodály only (n = 12, 27.3%) 

Kodály and Orff (n = 18, 

37.5%) 

 

 

11. Please explain how you teach recorder using a combination of a unit and an integrated 

approach.* 

 

 

 

 

Unit to introduce, integrates 

thereafter 

Total (n = 20, 66.7%) 

Kodály only (n = 7, 58.3%) 

Kodály and Orff (n = 13, 

72.2%) 

 

Introduces slowly, 

concentrated unit later 

Total (n = 4, 13.3%) 

Kodály only (n = 2, 16.7%) 

Kodály and Orff (n = 2, 

11.1%) 

 

Unit but integrates Kodály 

tools 

Total (n = 3, 10.0%) 

Kodály only (n = 2, 16.7%) 

Kodály and Orff (n = 1, 5.6%) 
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Other 

Total (n = 2, 6.7%) 

Kodály only (n = 1, 8.3%) 

Kodály and Orff (n = 1, 5.6%) 

 

Introduces slowly, 

concentrated unit later, then 

integrates thereafter 

Total (n = 1, 3.3%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 1, 5.6%) 

 

 

12. Which method book primarily drives your recorder pedagogy?*  

 

 

None 

Total (n = 44, 47.8%) 

Kodály only (n = 15, 34.1%) 

Kodály and Orff (n = 29, 

60.4%) 

 

Recorder Karate Method or 

Incentive Program 

Total (n = 19, 20.7%) 

Kodály only (n = 12, 27.3%) 

Kodály and Orff (n = 7, 

14.6%) 

 

Denise Gagne’s materials 

Total (n = 5, 5.4%) 

Kodály only (n = 5, 11.4%) 

Kodály and Orff (n = 0, 0.0%) 

 

Recorder Express 

Total (n = 4, 4.3%) 

Kodály only (n = 3, 6.8%) 

Kodály and Orff (n = 1, 2.1%) 

 

Created their own 

Total (n = 3, 3.3%) 

Kodály only (n = 2, 4.5%) 

Kodály and Orff (n = 1, 2.1%) 
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Ed Sueta 

Total (n = 3, 3.3%) 

Kodály only (n = 1, 2.3%) 

Kodály and Orff (n = 2, 4.2%) 

 

Carnegie Link-up 

Total (n = 2, 2.2%) 

Kodály only (n = 2, 40.9%) 

Kodály and Orff (n = 0, 0.0%) 

 

Ruth Dwyer’s materials 

Total (n = 2, 2.2%) 

Kodály only (n = 1, 2.3%) 

Kodály and Orff (n = 1, 2.1%) 

 

Recorder in the Kodály 

Classroom 

Total (n = 2, 2.2%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 2, 4.2%) 

 

Recorder Routes 

Total (n = 2, 2.2%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 2, 4.2%) 

 

Other 

Total (n = 6, 6.5%) 

Kodály only (n = 3, 6.8%) 

Kodály and Orff (n = 3, 6.3%) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



USE OF SOPRANO RECORDER         39 

 

13. Are there other recorder materials or resources that drive your recorder instruction?*  

 

 

 

None 

Total (n = 25, 27.2%) 

Kodály only (n = 16, 36.4%) 

Kodály and Orff (n = 9, 

18.8%) 

 

Other 

Total (n = 22, 23.9%) 

Kodály only (n = 8, 18.2%) 

Kodály and Orff (n = 12, 

25.0%) 

 

Kodály Materials & Folk 

Songs 

Total (n = 16, 17.4%) 

Kodály only (n = 5, 11.4%) 

Kodály and Orff (n = 11, 

22.9%) 

 

Recorder Karate Method or 

Incentive Program 

Total (n = 16, 17.4%) 

Kodály only (n = 9, 20.5%) 

Kodály and Orff (n = 7, 

14.6%) 

 

Created their own 

Total (n = 12, 13.0%) 

Kodály only (n = 6, 13.6%) 

Kodály and Orff (n = 6, 

12.5%) 

 

Orff Training & Music for 

Children Volumes 

Total (n = 11, 12.0%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 11, 

22.9%) 

 

Recorder Routes 

Total (n = 7, 7.6%) 

Kodály only (n = 2, 4.5%) 

Kodály and Orff (n = 5, 
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10.4%) 

 

Online resources & 

downloads 

Total (n = 6, 6.5%) 

Kodály only (n = 5, 11.4%) 

Kodály and Orff (n = 1, 2.1%) 

 

Sweet Pipes Materials 

Total (n = 5, 5.4%) 

Kodály only (n = 2, 4.5%) 

Kodály and Orff (n = 3, 6.3%) 

 

Plank Road Materials 

Total (n = 5, 5.4%) 

Kodály only (n = 3, 6.8%) 

Kodály and Orff (n = 2, 4.2%) 

 

Denise Gagne 

Total (n = 5, 5.4%) 

Kodály only (n = 3, 6.8%) 

Kodály and Orff (n = 2, 4.2%) 

 

Kriske & Delleles 

Total (n = 3, 3.3%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 3, 6.3%) 

 

Note. Percentage totals exceed 100% due to multiple responses. 
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14. What are the first notes you teach on recorder?* 

 

 

 

 

B-A-G  

Total (n = 76, 82.6%) 

Kodály only (n = 41, 93.2%) 

Kodály and Orff (n = 35, 

72.9%) 

 

C’-A 

Total (n = 13, 14.1%) 

Kodály only (n = 3, 6.8%) 

Kodály and Orff (n = 10, 

20.8%) 

 

G-E 

Total (n = 0, 0.0%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 0, 0.0%) 

 

Other 

Total (n = 3, 3.3%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 3, 6.3%) 

 

 

15. Do you use stick notation, staff notation, or both to show rhythms and pitches on recorder?* 

 

 

 

 

Staff notation only 

Total (n = 28, 30.4%) 

Kodály only (n = 18, 40.9%) 

Kodály and Orff (n = 10, 

20.8%) 

 

Stick notation only 

Total (n = 0, 0.0%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 0, 0.0%) 

 

Stick and staff notation 

Total (n = 64, 69.6%) 

Kodály only (n = 26, 59.1%) 

Kodály and Orff (n = 38, 

79.2%) 
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16. Do you teach recorder using absolute letter names, solfège, or both to teach pitches on 

recorder?* 

 

 

 

 

Absolute letter names only 

Total (n = 16, 17.4%) 

Kodály only (n = 7, 15.9%) 

Kodály and Orff (n = 9, 

18.4%) 

 

Solfège only 

Total (n = 0, 0.0%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 0, 0.0%) 

 

Both absolute letter names 

and solfège 

Total (n = 76, 82.6%) 

Kodály only (n = 37, 84.1%) 

Kodály and Orff (n = 39, 

79.6%) 

 

 

17. Do you use recorder to reinforce specific concepts from the Kodály sequence?*  

 

 

 

 

Yes 

Total (n = 75, 81.5%) 

Kodály only (n = 33, 75.0%) 

Kodály and Orff (n = 42, 

85.7%) 

 

No 

Total (n = 17, 18.5%) 

Kodály only (n = 11, 25.0%) 

Kodály and Orff (n = 6, 

12.2%) 
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18. Which musical concepts are reinforced by recorder in your classroom?* 

 

 

 

 

Melody 

Total (n = 62, 82.7%) 

Kodály only (n = 29, 87.9%) 

Kodály and Orff (n =33, 

78.6%) 

 

Rhythm 

Total (n = 56, 74.7%) 

Kodály only (n = 26, 78.8%) 

Kodály and Orff (n = 30, 

71.4%) 

 

Absolute letter names and 

treble clef staff 

Total (n = 32, 42.7%) 

Kodály only (n = 14, 42.4%) 

Kodály and Orff (n = 18, 

42.9%) 

 

Music symbols 

Total (n = 20, 26.7%) 

Kodály only (n = 8, 24.2%) 

Kodály and Orff (n = 12, 

28.6%) 

 

Other 

Total (n = 18, 24.0%) 

Kodály only (n = 8, 24.2%) 

Kodály and Orff (n = 10, 

23.8%) 

 

Form 

Total (n = 12, 16.0%) 

Kodály only (n = 7, 21.2%) 

Kodály and Orff (n = 5, 

11.9%) 

 

Part-work 

Total (n = 11, 14.7%) 

Kodály only (n = 5, 15.2%) 

Kodály and Orff (n = 6, 

14.3%) 
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Composition 

Total (n = 10, 13.3%) 

Kodály only (n = 4, 12.1%) 

Kodály and Orff (n = 6, 

14.3%) 

 

Improvisation 

Total (n = 8, 10.7%) 

Kodály only (n = 3, 9.1%) 

Kodály and Orff (n = 5, 

11.9%) 

 

Note. Percentage totals exceed 100% due to multiple responses. 

 

19. Why do you teach recorder?* 

 

 

 

Musical concepts 

Total (n = 45, 48.9%) 

Kodály only (n = 21, 47.7%) 

Kodály and Orff (n = 25, 

52.1%) 

 

Preparation instrument 

Total (n = 39, 42.4%) 

Kodály only (n = 16, 36.4%) 

Kodály and Orff (n = 22, 

45.8%) 

 

Motivation 

Total (n = 27, 29.3%) 

Kodály only (n = 14, 31.8%) 

Kodály and Orff (n = 12, 

25.0%) 

 

Alternate tool 

Total (n = 25, 27.2%) 

Kodály only (n = 5, 11.4%) 

Kodály and Orff (n = 19, 

39.6%) 

 

 

Requirement 

Total (n = 23, 25.0%) 

Kodály only (n = 13, 29.5%) 

Kodály and Orff (n = 10, 

20.8%) 
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Affordable, accessible, 

durable 

Total (n = 9, 9.8%) 

Kodály only (n = 3, 6.8%) 

Kodály and Orff (n = 6, 

12.5%) 

 

Experience playing an 

instrument 

Total (n = 5, 5.4%) 

Kodály only (n = 4, 9.1%) 

Kodály and Orff (n = 1, 2.1%) 

 

Extra-musical reasons 

Total (n = 3, 3.3%) 

Kodály only (n = 1, 2.3%) 

Kodály and Orff (n = 2, 4.2%) 

 

Developmentally 

appropriate 

Total (n = 3, 3.3%) 

Kodály only (n = 0, 0.0%) 

Kodály and Orff (n = 3, 6.3%) 

 

Other  

Total (n = 8, 8.7%) 

Kodály only (n = 2, 4.5%) 

Kodály and Orff (n = 6, 

12.5%) 

 

Note. Percentage totals exceed 100% due to multiple responses. 
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20. Why do you not teach recorder? 

 

 

 

Does not prefer it as a 

teaching tool (n = 2, 50.0%) 

 

Not enough time (n = 1, 

25.0%) 

 

Only teaches K-2 (n = 1, 

25.05%) 

 

 

 

 

 

*APPENDIX NOTE: Subgroup percentages are based on the following totals: Kodály only, N = 

44; Kodály and Orff, N = 48.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


